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Executive Summary 

Organizing an Urban Revolution through education (O.U.R.) leadership Academy Public 
Charter School grew over the last six years from a vision to reduce the incarceration of 
high- risk youth in the District into a dynamic non-traditional high school preparing 
disconnected youth for college and careers. While working with these youth in the 
community, schools and detention centers, the founders became frustrated by the 
pattern of recidivism and low educational atta inment amongst court-involved youth. 
O.U.R. Leadership Academy PCS will address the academic and social barriers that have 
kept disconnected youth from trad itional education in an attempt to re-engage and 
educate them. The Academy will deconstruct the "Street Code", a mentality that 
normalizes violence, delinquency and promotes loyalty to one's neighborhood, and 
replace it with a social justice ideology intended to promote Individualized college and 
career pursuits. This school will address the educational disparities faced by 
disconnected youth in the city. 

The Academy plans to open In school year 2014-2015 with 100 students and expand 
with in five years to its capacity of 200 students. The Academy will maintain small class 
sizes, connections with the surrounding community and organizations, familial 
involvement and rigorous, relevant course material. It is the goal of O.U.R. Academy to 
shatter the notion that disconnected youth cannot achieve at h igh levels and that all 
hope is lost for reengagement. To ensure this, students will be given ample school and 
community- based support to aid in the development of the entire student. The 
Academy also asserts that its success must be measured by the capacity to 
simultaneously challenge both the nonacademic and academic barriers experienced by 
the students. Increasing capacity in key content areas will only occur after the students 
build self-efficacy. The process will be unique for each of the students and will be guided 
by a defined system of individualized interventions and supports. 

The O.U.R. Leadership Academy student has experienced educational failures; that are 
related to a myriad of factors, including an inability of educational institutions to fully 
harness and stimulate these students' intellectual capital. As such, the major goal ofThe 
Academy will be to build the infrastructure to successfully mitigate the students' social, 
economic and psychologica l barriers and produce young adults ready for college and 
careers. Particularly for those students who are funneled into the school to prison 
pipeline, The Academy will be transformative; It will ensure high academic performance, 
a strong sense of 'self,' and a clear plan for a positive, productive future. Defeating the 
school-to-prison pipeline is community work. The Academy will be the lynch pin to its 
destruction. 

As native Washingtonians educated in DC Public Schools, the co-founders believe in 
public schools. It is their intention to give back to the system that is the academic 
foundation of their present success. 



A. Educational Plan 

1. Mission and Purpose of the Proposed Public Charter School 

a. Mission and Philosophy 

Mission 
O.U.R. Leadership Academy Public Charter School (Organizing an Urban Revolution through 
education) will be an innovative high school that challenges the school-to-prison-pipeline by 
preparing disconnected youth for post-secondary success, self-sufficiency and participation in a 
global community through the use of a rigorous and culturally relevant curriculum. 

Philosophy 
"Our kids get only one chance at an education, and we need to get it right. Of course, getting it 
right requires more than just transforming our lowest-performing schools. It requires giving 
students who are behind in school a chance to catch up and a path to a diploma."- President 
Barack Obama, March 1, 2010. 

The founders of O.U.R. Leadership Academy (The Academy) believe that disconnected youth 
have the capacity to achieve at high levels, attend college, and pursue productive careers. The 
students' experienced educational failures; are related to a myriad of factors, including an 
inability of educational institutions to fully harness and stimulate these students' intellectual 
capital. As such, the major goal of The Academy will be to build the infrastructure to 
successfully mitigate the students' social, economic and psychological barriers and produce 
young adults ready for college and careers. 

College and Career Readiness 
Through the development of culturally competent staff and use of culturally relevant curricula, 
The Academy will deconstruct the "Street Code", a mentality that normalizes violence, 
delinquency and promotes loyalty to one's neighborhood, and replace it with a social justice 
ideology intended to promote individualized college and career pursuits. The Academy defines 
college and career ready not by the school's college acceptance rate or vocational offerings, but 
by the real ability of the students to demonstrate higher thinking and the aptitude and skills to 
engage in higher education and the workplace. 

Social and Emotional Development 
The Academy also asserts that its success must be measured by the capacity to simultaneously 
challenge both the nonacademic and academic barriers experienced by the students. Increasing 
capacity in key content areas will only occur after the students build self-efficacy. The process 
will be unique for each of the students and will be guided by a defined system of individualized 
interventions and supports. 
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The Academy as a Community School 
The Academy must be a community school-- one that has a strong connection with the 
community in which it lives. This is a vital aspect of The Academy's mission and plan, both in 
terms of enhancing student retention and obtaining the buy-in needed to create positive 
change. To remain sustainable and thriving, strong connections between staff, students, their 
fami lies, and community will be developed and maintained. The school will adopt an aggressive 
community outreach and school culture strategy to ensure that truancy and delinquency do not 
inhibit student productivity. Defeating the school-to-prison pipeline is community work. The 
Academy will be the lynch pin to its destruct ion. 

b. Educat ional Needs of the Target Student Population 

O.U.R. leadership Academy Public Charter School will be a nontraditional high school designed 
to meet the needs of youth historically unsuccessful in t raditional public schools. At capacity it 
will serve 200 students in grades 9-12. The Academy will prepare its students for college and 
careers. 

O.U.R. leadership Academy will support the needs of disconnected youth, who are disengaged 
from educat ion and/or have become marginalized w ithin their current educational set t ing. 
These are disproportionally "children and youth of color who currently have, or have 
experienced, a host of risk factors that are associated with poor academic achievement, 
delinquency, recidivism, substance abuse, and mental health issues"1 and are consequent ly 
funneled into the juvenile justice and criminal justice systems. 

Educational Attainment and Delinquency: The Link 
Research demonstrates that there is a strong link between low educational attainment, race, 
poverty, and delinquency.2 For example, a 2008 study on male juvenile delinquency and 
education found that a large percentage of the study's incarcerated youth had been suspended 
from school (80% of participants), retained a grade (60%), and/or expelled from school (SO%) 
prior to their incarceration! Researchers reported similar findings in a comparable study of 273 
girls from the same state. Specifically, researchers found that a large percentage of the 
incarcerated girls had been suspended from school (80%), retained a grade (55%), and/or 
expelled from school (46%) prior to incarceration.4 Studies also have confirmed a 
disproportionate amount of youth in the juveni le justice system have a history of emotional 
and learning disabilities.s Additionally, almost 31% of the study's learn ing disabled youth was 

1 Peter Leone and Lois Weinberg, "Addressing the Uomet Educational Needs of Children and Youth in the Juvenile Justice and 
Child Welfare Systems: {May 2010):9. 
2 1bid 
'Ibid: 12. 
'Ibid: 12. 
5 Ibid: 12. 
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arrested within three to five years of leaving school.6 Taken together, the literature briefly 
summarized above speaks to the national crisis facing the targeted youth, and highlights the 
inextricable and substantial link between poor educational attainment and negative life 
outcomes (i.e., incarceration). These negative outcomes disproportionately Impact the target 
population for the proposed charter (i.e., persons of color from impoverished, inner city 
communities). 

Education Attainment and Incarceration: Washington DC 
The above trends also are evident at the local level, particularly with respect to at risk 
populations in Washington DC. Notably, the overall educational attainment of District residents 
is relatively high. According to the 2005-2006 American Community Survey, 86% of all District 
residents have at least a high school diploma or higher and 47% have a bachelor's degree or 
higher. However, a closer look at these data reveals that the city's apparent educational 
attainment is equally distributed; similar to national trends, the educational atta inment of city's 
poorest residents (those in Wards 5, 7, and 8) is consistently and significantly lower than the 
overall figures. 7 

100% 
81% 81% 79% 

80% 

60% 

40% 

20% 

0% 
WardS Ward7 WardB 

• High School Graduate or Higher • Bachelor's Degree or .Ugher 

Correspondingly these Wards also experience the highest proportion of youth incarceration. 
That is, a disproportionate representat ion of youth from Wards 5, 7, and 8 in the juvenile 
justice system. In 2011 the Department of Youth Rehabilitation Services reported that 62% of 
all of the youth under its supervision lived in Wards 5, 7 and 8, with half residing in wards 7 and 
8 alone.8 This correlation between low educational attainment and high involvement in the 
juvenile justice system for persons in Wards 5, 7, and 8 provides evidence of the need for a 
local solution to reducing the target population's risk of participating in the criminal justice 
system and disengaging from high school and higher levels of educational attainment. 

' Ibid: 12. 
' loy Phillips, 2005·2009 Amtrlcon Community Survey- Kty Otmogrophic Indicators (Washington, D.C.: D.C. St ate Data Center, 
2011) 
0Paul Ashton. "The Education of D.C.: How Washington D.C.'sl~tments in education can help Increase public safety; (Justice 
Policy Institute): 6. 
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Additional data on De's most vulnerable youth, those in the care of the State, further 
demonstrates the inability of the current school system offerings to substantively address the 
education gap for impoverished children with histories abuse and neglect--particularly as it 
relates to the very real "school to prison pipeline" for these children. In 2009, the Child and 
Family Service Agency reported that only 40% of the youth in their care graduated from high 
school and about 10% were enrolled in college.9 1n 2010, the Department of Youth and 
Rehabilitative Services reported the following about the youth in its care prior to educational 
reforms Instituted in 2005: 

... the average student committed to the Department of Youth Rehabilitation Services 
(DYRS) is 16 years old, has completed a fraction of the school credits they would need to 
graduate, and their reading, writing and math skills are at a 4th or 5th grade level. Half 
of the young people ... [have] special education needs. [And) despite these deep 
educational needs ... school attendance for youth at Oak Hill was actually under 50 
percent... and the system kept no data on whether or not these young people were 
returning to school upon release.10 

Looking more broadly, substantial numbers of youth in the District continue to exit the K-12 
system without a diploma. For example, almost half (48%) of the 7,846 youth enrolled in DC 
Public High Schools during the 2009-2010 school year were reported as truant.11 These data are 
especially troublesome for students residing in Wards 5, 7, and 8, where the high school 
truancy rates are well above the city average. 

Ward 5 Ward 7 Ward 8 
DunbarSHS Spingarn SHS Woodson SHS Ballou SHS Anacostia SHS 

67% 65% 55% 58% 62% 

Office of the State Superintendent of Education (OSSE) data on graduation rates provide 
additional insight on the number of youth who disengage from school from the point of 
enrollment in the 9th grade to graduation in the 12'h. OSSE reports that there were 4,953 
students in the 2012 graduation cohort. However only 3,010 (61%) these students graduated. 
Of the 1,943 students who did not graduate, OSSE reports that 877 were still enrolled. Of the 
1,943 students who did not graduate, OSSE reports that 877 were still enrolled. 12 These data 
suggest that there are over 1,000 high school aged youth who are presently disconnected from 
the DC public school system and thus at significant risk for judicial involvement (the school-to­
prison pipeline). This is a staggering figure especially when considering that these figures are 

• Young Women's Project, Fact Sheet: The Status of Foster Youth In Edvcotlon, Aging Ou~ and Congregate Care, 
w•o;t!www.voungwomensproiect.org/pode/SQ 

DC Department of Youth RehabDitation Services. "Educatina D.C.'s Youna People: How D.C.'s jwenile justice system helps 
vouna people get the schooling they need.. 
httrrf!dyrs.dc.Bov/OCJDYRS/Publication%20Files/fducatlns%200C~2QYoui1@%20People.odf (June 9, 2010). 
11 Martha Ross. "Strengthening Educational and Career Pathways for D.C. Youth." (Stookinas: October 2011):9. 
"20J2 Adju>ted Cohort Graduation Rate, 
http:l/miyor.dc.gov/sites/default/files/dc/sites/mayor/rel€!ass: content/attachments/AdjustedCohortGraduaUonRatesSchoolb 
ySchool20112012.pdf. (Office of the State Superintended of Education). 
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from only one student cohort (2012), and therefore underestimates the full scope of the 
problem. Consequently, The Academy will aggressively recruit students who are truant and/or 
have dropped out. Furthermore, the school plans to be centrally located to attract youth across 
wards. 

The Need for a Non-traditional Public Charter High School in DC 
The problem of the school to prison pipeline is further exacerbated by the lack of appropriate 
educational placements for youth who want to re-engage in school and receive a high school 
diploma. The US Department of Education (DOE) promotes alternative education as a viable 
option for students who have been unsuccessful in traditiona l schools. They define alternative 
education as a "public elementary/secondary school, that addresses needs of students that 
typically cannot be met in a regular school, provides nontraditional education, serves as an 
adjunct to a regular school, or falls outside of the category of regular, special education or 
vocational education."13 Research, further supports the argument that these students require 
interventions and supports that are either in short supply or unavailable in the traditional 
school setting.14 Specifically, these youth need settings that develop and/or support their 
reslliency. 15 

In the District there are only five non-evening diploma granting "alternative" high schools· Luke 
C. Moore Senior High School; Washington Metropolitan Senior High School; MAYA Angelou PCS 
Upper School (Evans Campus); St. Coli eta Special Educat ion Public Charter School16 and Options 
Public Charter School. Presently, four of these schools are at capacity and have a combined 
waitlist of 230 youth. 

School #Of Students on the Waitlist 

Luke C. Moore 16017 

Washington Metropolitan (At capacity)'8 

Maya Angelou Upper School so'" 
Options PCS 30'v 

Total 230 

The wait list figures independently demonstrate the need for another non-evening alternative 
high school to support youth at risk of engaging in the school to prison pipeline. With more and 

13Laudan V. Aron. "An Overview of Alternative Education." (The Urban Institute, January 2006):3. 
" Ibid: 11·15, 18-19, 23. 
" Peter Leone and Lois Weinberg:lO. 
10 St. Colleta Special Ed~~<alion Public Charter School Is not a comparable bec11use it only serves students with intellectual 
disabilities. It w~l not be reflected in the discusslon of alternative education schools in the District of Columbia. 

htto;//www-S!coletta.org/. 
11 Luke C. Moore Senior High School, phone inteNitw, January 2013. 
11 W~shinaton Metropolitan Senior High School, phone interview, January 2013. 
" Moya Anaelou PCS Upper School, phone interview, January 2013. 
10 Options Public Charter School1 phone interview1 January 2013. 
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In sum, extant research and demographic data on risk and educational outcomes for the 
proposed The Academy target population strongly indicate that there is a need in Washington, 
DC for a dynamic, nontraditional high school designed to reconnect disconnected youth and 
place them on a path to college and careers. Particularly for the most vu lnerable youth, the 
academic program must be multifaceted. The program must contain a dynamic system of 
social, psychologica l, academic and professional supports. These students require a 
nontraditional high school with the necessary and specific academic and non-academic systems 
to ensure high academic performance, a strong sense of 'self,' and a clear plan for a positive, 
productive future. 

School Location 
The goal is to make O.U.R Leadership Academy a haven for student development and 
expression. As such, neutrality in its location is key. There is a need to identify a gang/crew 
neutral site for the O.U.R Leadership Academy in order to provide a safe space with minimal 
risk for gang/crew-based violence. The territorial conflicts impose boundaries on the youth 
population that could disrupt the strength of the foundation and create avoidable limitations. 

O.U.R Leadership Academy intends to find a location that is centrally located and Is accessible 
to students from across the city. Recognizing that securing a facility is a difficult task and that 
the school size further impacts the ability to secure the ideal location, The Academy will remain 
open to varying location possibilit ies that will meet the school's budget and facility needs. The 
Academy, however, hopes to be located in either Ward 5 or Ward 6, with a specific focus on the 
Navy Yard area. The Academy Is in partnership with Building Hope w ho provides support to 
charter schools in securing facilities either through their incubator program or real estate 
advisory program. 

School's Impact on the Surrounding Community 
The Academy plans to have close ties to the community in which it lives as well as throughout 
the city. Recognizing that the students will come from all four quadrants of DC, The Academy 
defines the community more broadly than the surroundings of the physical building. The youth 
are not merely members of a nuclear household, but they engage w ith a variety of resources 
and supports. There must be a symbiosis between The Academy, the student's support systems 
and the resources that enhance the socia l and economic capita l of the school's community. The 
Academy expects the community to serve as volunteers, teachers and mentors to the students. 

The Academy will in turn serve as a hub for the community. The community that immediately 
surrounds will be encouraged to embrace the school as a value-added resource. The school will 
provide space and resources to fill needed gaps and engage in community efforts. 
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c. Educational Focus 

"Every child in America deserves a world-class education. We must ensure that every student 
graduates from high school well prepared for college and a career."- President Barack Obama 

The educational focus of O.U.R. Leadership Academy is to provide a high quality, enriching 
academic experience that prepares students for college and careers through meaningful civic 
engagement and cu lturally responsive instruction. The Academy will be a place where young 
people's individual talents are nurtured and their deficits are strengthened. 

Successful educational attainment for the target populations is based on the ability to 
implement innovative and cu lturally responsive practice to restore a belief in personal efficacy 
and create scholars who are college and career ready. The Academy believes that every student 
should possess the necessary academic, social and cognitive skills to pursue and succeed in the 
post -secondary academic program of their choice. Likewise, The Academy also believes that 
every student should possess the requisite knowledge and technical skills needed to gain 
meaningful employment in their desired career f ield. 

The Academy has adopted a more comprehensive measure to evaluate the students' 
competency and competitiveness for post-secondary success by adopting a model developed 
by the Educational Policy Improvement Center (EPIC) for determining postsecondary 
preparation. This model will serve as the anchor of the educational program. Th is model 
outlines college and career readiness upon the development of skills in four areas.22 

• Habits of the Mind- Habits of the mind are patterns of intellectual behavior that lead to 
the development of cognitive strategies and capabilities necessary for college-level 
work. The habits of the m ind most closely r.elated to postsecondary success are 
intellectual openness; inquisitiveness; analysis; reasoning, argumentation, and proof; 
interpretation; precision and accuracy; and problem solving. The Academy w ill develop 
all elements of the habits of the mind associated with postsecondary success. 

• Key Content- Key content are the structures, concepts, and knowledge of core 
academic subjects. Key content areas are Math; Science; Social Studies; English; Art and 
World Languages. Embedded In the mastery of key content is also the development of 
strong writing and research skills. The Academy's graduation requirements will ensure 
that all its students are exposed to key content and gain a proficiency in writing and 
research. 

• Academic Readiness - Academic readiness encompasses a range of behaviors that reflect 
greater student self-awareness, personal efficacy, self-mon itoring, and self-control of a 

n Or. David Conley. "'Toward A More Comprehensive Conception of College Readiness," (Education Polic.y Improvement Center, 
2007). 
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The Academy will progress toward this goal through f ive specif ic tact ics. First, the special 
education coordinator will review previously drafted IEPs·to determine the feasibil ity and 
quality of the goals in order to align them with the current academic status of the students. 
Second, the goals will be rewritten as necessary to establish a realistic, yet accelerated annual 
growth target for t he students. Third, along w ith general education students, special education 
students will be identified for their appropriate placement on the Response to Intervention 
continuum. Fourth, special education teachers will co-teach with general education teachers to 
ensure that all lessons include the appropriate accommodations and modifications as 
mandated by the students' IEPs. The Academy will also ensure that general education teachers 
receive the professional development required to appropriately accommodate for their special 
education students' needs. Fifth, the special education coordinator will conduct bi-weekly 
progress monitoring of students' achievement to evaluate students' progression toward their 
goals. 

When a lack of progression has been identified, the coordinator will meet with the special and 
general education teachers, licensed clin ical social worker and school psychologist to evaluate 
and modify instructional practices and delivery of adequate student supports in accordance 
with The Academy's Response to Intervention program. 

Teacher Retention Goal: Annually, 75% of teachers rated as effective will return to teach at The 
Academy. 

The Academy will evaluate its teachers throughout the year in accordance with the evaluation 
protocol discussed in the Operations Plan. Those teachers deemed effect ive will be invited to 
return the subsequent school year. The Academy's goal is to retain 75% of its teachers rated 
effective. 

The Academy has adopted six practices, proven effective in retaining teachers in "hard to staff 
schools"- increased planning time; grade-level teamwork; shared leadership and teacher input 
into key decisions; school-level flexibility; supports for struggling students; and technology 
support s. 23 In addition to measuring the number of effective teachers that return to the 
Academy, the school has developed benchmarks to measure progress toward achieving t he 
adopted teacher retention pract ices. 

• Increased planning time 
o Instructional staff will have six hours and fifteen minutes per week of planning 

and a four-day intersession period between each f ive -week advisory for teachers 
to have independent planning and processing time. 

• Grade-level and content area teamwork 
o A minimum of SO% of all grade-level and content area collaborative planning 

"Oale OeCesare, Jennifer Kramer-Wine and John Augenblick. "Methods to Attract and Retain Teachers in Hard to Staff Schools: 
A Report to Aurora, Oenver and Jefferson County Public Schools," (Mav, 2008). 
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meetings will be teacher-led. 
o Teachers will meet for 3 hours per advisor(• on grade level to design 

interdisciplinary experiential or didactic learning activities. 
o Teachers will meet for 2 hours per advisory, per content area to identify vertical 

alignment in achieving standards of learning. 
o Teachers will spend 1.5 hour per month observing one another and will share 

constructive feedback, using an approved protocol. 
• Shared leadership and teacher input into key decisions 

o Teachers will lead a minimum of 50% of all professional development. 
o At least one teacher will participate in the hiring of all staff. 
o At least one teacher representative will serve on the Family Teacher Student 

Community Association. 
• School-level flexibility 

o Teachers will have 1/3 of the decision· making power in appropriating funding 
for instructional resources and materials. 

• Supports for struggling students 
o 2 hours and thirty minutes per week of office hours to engage individual or 

small groups of struggling students. 
o Maintain a 2:15 teacher-student ratio for small groups, differentiation and 

individual learning style accommodation. 
o 100% of all teacher-made referrals for behavioral interventions will be addressed 

within one school day. 
o At least one teacher will participate in all Rtl, restorative justice and special 

education meetings and interventions. 
• Technology Supports 

o 100% wireless or T-llnternet connection for all teachers, in every classroom. 
o 100% of all teachers will have access to a comprehensive student information 

system to support with data management and reporting. 
o 100% of all teachers will have access to a cloud- based system that allows 

remote access to shared fi les. 
o 100% of all teachers will be issued a laptop. 

The Academy will also ask teachers to participate in an annual teacher survey that measures job 
satisfaction with the intention of Improving school policies t hat contribute to meeting the 
teacher retention goal. Specifically, t he survey will measure teacher attitudes and perceptions 
in relation to the practices outlined above. 

Restorative Justice Goal: The Academy will have no more than 2% of all behavioral incidents 
referred for suspension or expulsion. 

l<1 An adVisory is a five-week term. 
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